
age. By contrast, younger females were less likely to stay than older females or their male counter-

parts, regardless of age.

Ingersoll’s findings on race and ethnicity are generally supported by other research. Some stud-

ies corroborate his finding that minority teachers in general are less likely to leave teaching

(Murnane et al., 1991). Others find that specific minority sub-groups, such as Latinos, as document-

ed by Kirby, Berends, and Naftel (1999), are less likely than white teachers to depart their schools.

Regarding mobility, Hanushek, Kain, and Rivkin (2004) identify a pattern in Texas in which white

teachers move to schools serving lower proportions of children of color and African American teach-

ers move to schools serving higher proportions of minority students.

Ingersoll’s detection of a higher likelihood of turnover for special education teachers is sub-

stantiated by prior research (see Boe et al., 1997). Although Ingersoll did not find that math or sci-

ence teachers are more likely to leave schools, this pattern has been identified in other studies

(Murnane et al., 1991; Kirby, Berends, & Naftel, 1999).

WHAT KINDS OF SCHOOLS DO TEACHERS LEAVE BEHIND?

Broad patterns also exist regarding the schools that experience high turnover. Among public schools

in 1990-91, high-poverty schools experienced higher turnover rates (15.2 percent) on average than

did low-poverty schools (10.5 percent) (Ingersoll, 2001).

Similar patterns exist regarding schools’ minority enrollment. As shown in Table 1 above, in

2000-2001, 16.8 percent of teachers left schools that enrolled more than 35 percent minority stu-

dents; 14.7 percent of teachers left schools with minority enrollments between 10-34 percent; and

13.5 percent of teachers left schools with a less than 10 percent minority student body (Luekens et

al., 2004).  Hanushek, Kain, and Rivkin (2004) find that high-minority schools in Texas experi-

enced higher levels of turnover than those serving lower proportions of minority students.

Hanushek, Kain, and Rivkin (2004) further find that schools with bottom-quartile average

scores on the Texas Assessment of Academic Skills (TAAS) scores had annual attrition rates of

almost 20 percent, while those with average scores in the top quartile had turnover rates of only 15

percent. Together, these studies suggest that students at lower-performing, lower-income, higher-

minority schools are more likely to have inconsistent staffing from year to year and to be taught by

a greater number of inexperienced teachers than their counterparts are at higher-achieving, more

affluent, and predominantly white schools.

Although conventional wisdom often suggests that teacher turnover is higher in urban schools,

analyses of large-scale datasets do not consistently support this conclusion. Ingersoll found that

urban turnover rates were significantly higher than rural turnover rates, but that urban and subur-

ban turnover rates did not differ by a significant margin (Ingersoll, 2001). Between 1999-2000 and

2000-2001, the differences between public school turnover rates in urban and non-urban schools

appear even less pronounced. As shown in Table 1, in that year, turnover was slightly lower in urban

(“central city”) schools than in suburban (“urban fringe/large town”) schools, with rates of 15.2 per-

cent and 15.5 percent, respectively (Luekens et al., 2004).  In the same year, rural schools had a

turnover rate of 14 percent. However, these findings may depend on the definition of the terms

“urban” and “suburban.” In fact, NCES draws on Census data to define these terms and often

includes mid-sized, central cities in its “suburban” category. These cities may register poverty and
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