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STANDARD 1: PROFESSIONAL EDUCATION ADVISORY BOARD 

Membership, meeting requirements, and operating procedures 

The Professional Education Advisory Board (PEAB) membership is in compliance as evidenced 
by the membership lists. The PEAB has adopted operating procedures and has held at least three 
substantive meetings over the course of the year as evidenced through PEAB member interviews 
and minutes of meetings. 

The minutes show the PEAB has thoroughly reviewed all program approval standards every five 
years and the subsequent recommendations. An example of that review brought forward the 
recommendation that student teaching time be lengthened in order for candidates to have enough 
time to complete the requirements. The PEAB regularly reviews data for the purposes of 
determining whether candidates have a positive impact on student learning and provide the 
program with recommendations for changes. This is evidenced in the minutes and interviews 
with PEAB members. The review of data from graduates resulted in renewed emphasis and 
increased instruction in classroom management and assessment literacy. 

As a result of the PEABs involvement in the evaluation of TPA portfolios, a recommendation 
was made that candidates receive more instruction on reflective writing throughout the program 
and through the writing center.  

Recommended Rating - Met  

Meeting activities, recommendations, and collaboration 

There is a clear feedback loop between the PEAB and the program as evidenced in the minutes 
and through PEAB interviews. The program is very responsive to recommendations made by the 
PEAB. This was evident in the interviews and minutes. One example was the recommendation 
that the program include a much more intense focus on the Common Core State Standards 
throughout the courses. This recommendation is in the process of being implemented and there 
was evidence of this infusion in several of the poster sessions.  

Recommended Rating - Met  

 

http://program.pesb.wa.gov/program-review/site-visits/reports


STANDARD 2: ACCOUNTABILITY 

Assessment System 

The unit's Center for Teaching and Learning (CTL) has a comprehensive assessment plan with 
multiple facets. To manage the CTL Assessment System, the unit has developed the 
Comprehensive Data Management System (CDMS), a powerful tool for managing the 
aggregation of assessments defined by the assessment plan. The plan includes an alignment 
matrix for Standard 5 and CTL standards and CTL Program matrices, which align program 
portfolio assessments with courses, unit standards, state standards, and national standards (as 
applicable). A CTL-CDMS Transitions table lists assessments by program transition points. 
Recently, the Office of Research, Evaluation, and Assessment (OREA) has increased access to 
the CDMS system by developing a desktop system for all faculty so they can review aggregated 
and disaggregated program data and individual student academic and field experience data. 

The program has collected data systematically and comprehensively over the past five years on 
candidate knowledge, skills, and dispositions, both in college coursework and field experiences. 
The aggregated results included pre and post disposition inventories, WEST-B and WEST-E 
pass rates, placement diversity index, Teacher Performance Assessment (TPA) field test data, 
student teacher evaluation reports, and inter-rater reliability data on multiple assessments. The 
unit provided a selection of candidate work samples, including integrated unit plans and 
portfolios. 

The program sought feedback from program completers, faculty, and P-12 partners on a regular 
basis. They developed annual program reports and reviewed this data at annual fall meetings. 
They also reviewed data through regular discussion at PEAB meetings and CTL Advisory 
Council meetings. 

The program works hard to ensure fair and unbiased assessments through analysis of inter-rater 
assessment comparisons in their Live Text data system. They also conducted a disposition 
validation study to develop a valid and reliable instrument to measure teacher dispositions and 
published results in Northwest Passages Journal in 2010. They also conduct annual evaluations 
of the assessment system to ensure the system is producing desired results. 

Recommended Rating - Met  

Participation in Memorandum of Understanding 

The unit provided a copy of the data sharing MOU. 

Recommended Rating - Met  

 

 



STANDARD 3: GOVERNANCE AND RESOURCES 

Program Leadership, Authority, and Budget 

The Center for Teaching and Learning (CTL) is comprised of three colleges, the College of 
Education and Professional Studies (CEPS), the College of Arts and Humanities (CAH) and the 
College of the Sciences (COTS). Governance for CTL is provided by the Executive Board, 
consisting of the deans of CEPS, CAH and COTS; the director of the Office of Research, 
Evaluation, and Assessment (OREA); and the superintendent of the Ellensburg School District. 
The dean of CEPS serves as the director of the CTL. PEABs for teacher education, education 
administration and school psychology programs report to the Executive Board, as does the CTL 
Advisory Council. 

CTL Advisory Council members include the director of CTL and designees from each of the 
colleges in CTL as well as representatives from each of four standing committees, the Diversity 
and Equity Committee; Graduate Programs Committee; Undergraduate Curriculum Committee; 
and the Candidate Admissions, Recruitment and Retention Committee. The Advisory Council 
also includes the director of field experiences, the teacher certification program manager, two 
faculty representatives, the chair of teacher education, the director of OREA, and three at-large 
members. 

Budgets for the three colleges in the CTL reflect comparable funding commensurate with the 
disciplines and faculty in these colleges. Although there is some variability among these budgets 
($11,004,000 for CAH, $13,246,000 for CEPS, $16,652,000 for COTS), these differences are 
attributable to higher or lower salaries for faculty as well as other costs such as the need for 
laboratories. 

Constructivism is the evident guiding principle throughout preparation of teachers and school 
administrators. This guiding framework appears in many documents related to the unit, including 
the catalog, brochures and posters, as well as syllabi. Evidence of the cohesiveness of unit 
governance and structure is provided in organizational charts, faculty membership rosters, 
meeting minutes, the policy manual, and interviews with CTL committees, program directors, 
and Executive Council members. From the organizational representations of the CTL and the 
interviews with members of the several structures, a strong sense of organic purpose across the 
three colleges that comprise the CTL emerges.  

Recommended Rating - Met  

Personnel 

Workloads for university faculty, including those in the CTL, are clearly defined in the collective 
bargaining agreement (CBA) for the university. A full-time appointment, whether for 
tenured/tenure-track faculty or for clinical faculty, is 45 workload units. For tenured and tenure-
track faculty, the workload prescribed is further designated as 36 workload units for teaching, six 
units for scholarship and three units for service. Any responsibilities assigned beyond the 



standard workload are identified on faculty members workload documents, e.g. 2.5 workload 
units additional for the duties associated with being a program chair. 

Workload documents for each faculty member designate time and responsibility associated with 
and other functions. Teacher education on the Des Moines campus functions as a cohort model; 
thus, candidates within the cohort may readily ascertain the sequence of courses and related 
experiences necessary to complete degree and certification requirements. However, the program 
on the Ellensburg campus is not conducted as a cohort. Candidates reported high levels of 
support from content area advisors, (e.g. music, physical education and health science, science, 
and family and consumer science). However, candidates also reported that guidance from 
advisors associated with education foundation core classes has been limited. Some reported that 
they did not know to whom they should address questions or from whom they might seek advice. 
Even those who stated that they knew whom to contact for advising related to core areas had 
found availability of advising limited. 

The supervision load for those who supervise teacher candidates engaged in field experiences 
ranges from 12 to more than 80 per year, dependent on the site. These numbers are inclusive of 
field experience and student teaching. Candidates report that, during their field experiences, they 
had excellent guidance and support from their field supervisors. 

Recommended Rating - Met  

Faculty Qualifications and Professional Practices 

Of the faculty in the CTL, 67.5 percent hold terminal degrees. Faculty who have not earned a 
doctorate demonstrate strong expertise in their areas of assignment. Of the 135 faculty members, 
62 are tenured, 27 are on tenure-track, and 49 are non-tenure track. Unit field supervisors have 
contemporary professional experiences in school settings. 

Program faculty have a thorough understanding of the content they teach and intentionally 
incorporate what is known about their content fields, as well as practices related to teaching and 
learning, in their instructional practice. Course syllabi and interviews demonstrate that faculty 
members encourage candidates development of skills related to reflection, critical thinking, 
problem solving and professional dispositions. Syllabi also reflect core principles related to the 
unit, as well as research, theories, and current trends in the field. 

Faculty teaching effectiveness is evidenced in the corpus of candidate evaluations of course and 
instructor (Student Evaluation of Instruction). Interviews with alumni and current candidates 
further document faculty teaching effectiveness. Furthermore, the list of Distinguished Professor 
Awards, as documented for the years 1977-2012, includes several faculty members from the 
CTL. 

Recommended Rating - Met  

 



Faculty Performance and Professional Development 

Self-assessment by faculty members is an integral part of tenure and promotion protocols. 
Documentation provided by a faculty member who is seeking tenure and promotion to the rank 
of associate professor includes reflective narratives focused on teaching, scholarship, and 
service. The post-tenure review process and expectations for the faculty member who seeks 
promotion to the rank of professor also incorporate self-reflection narratives. In addition, 
interviews with faculty members indicate that self-assessment is important as a follow-up to the 
evaluations submitted by candidates at the conclusion of each course. 

Systematic and comprehensive evaluation of faculty teaching occurs at specified intervals. 
Faculty dossiers reflect how data relevant to these evaluations are presented and explained as 
part of the evaluation process. That the evaluation of faculty performance is predicated on a clear 
correlation between data provided by the faculty member and the assessment of those data by the 
program chair or other supervisor is apparent in articulate evaluative letters from supervisors 
contained in faculty dossiers. In addition, faculty members are required to invite observation by a 
peer at least once annually. 

Each faculty member at the unit receives $700 annually for the purpose of professional 
development. Faculty in the College of Education and Professional Studies receive an additional 
$300 annually for professional development. Every third academic year, members of the TEACH 
department collaborate and agree on a focus for professional development, e.g. backward design 
in curriculum development. By consent, the faculty determine a professional development 
activity that will support enhanced understanding and facility with regard to this focus. In the 
2012-13 school year, this agreement has resulted in the faculty agreeing to attend the Association 
for Supervision and Curriculum Development (ASCD) national conference. 

Recommended Rating - Met  

Program Facilities and Resources 

Black Hall, where the College of Education and Professional Studies is housed, was extensively 
remodeled and updated several years ago. Office and classroom spaces reflect up-to-date 
accommodations and equipment that facilitate effective teaching and learning, as well as the 
preparation and scholarship that accompany faculty responsibilities. 

Black Hall houses the Educational Technology Center (ETC). Here, the Multimedia Production 
Lab serves the needs of candidates as they prepare paper-based and digital instruction units. 
Using this lab's presentation console system, candidates may practice teaching presentation 
strategies. Candidates and faculty also have access to a production center, where instructional 
materials may be crafted or laminated, and a multimedia production center where stations 
facilitate platforms for implementation of electronic media in the classroom. Faculty make use of 
several mini-studios in the ETC to facilitate lesson demonstrations by candidates. Post-lesson 
conversations between faculty and candidate are augmented by the capability of recording 
lessons presented by candidates. The ETC also houses several print media collections, including 
children's literature and basal texts. Candidates who are placed in a school with English 



Language Learners may check out text materials written in Spanish or that provide parallel 
narratives in both English and Spanish. The ETC houses one of several computer labs on the unit 
campus. Computers in the ETC lab are provided as they are for other computer labs on the 
campus and are updated and replaced on a scheduled basis. Tuition cost for attending the unit 
includes a technology fee. 

The CTL includes several locations apart from the university campus in Ellensburg. At Edmonds 
Community College and at Highline Community College, the university has constructed 
buildings where CTL faculty offices are located and where candidates meet for classes. The fact 
that teleconferencing and other electronic means of connecting the Ellensburg with distant sites 
are in place gives evidence that a certain standard of consistency in available technology 
prevails. 

Recommended Rating - Met  

STANDARD 4: PROGRAM DESIGN 

Conceptual Framework 

The framework for the professional preparation programs is divided into four strands of 
Facilitator of Learning as Expert Learner, Knowledge Specialist, Master of the Art and Science 
of Teaching, and as Teacher/Specialist Scholar. Coherence is measured in several ways in the 
CTL. The constructivist philosophy program goals and standards are introduced in the 
candidates' first courses and are sequentially reinforced as they progress through the program as 
shown in class syllabi rationales. The assessment system was designed using the conceptual 
framework (CF), and candidates' progresses are measured using the CTL's online Live Text 
portfolio system as well as grades. Live Text artifacts and rubrics show how well candidates are 
reaching framework competencies/standards, which are stamped electronically and aligned with 
specific program (e.g., school administration) and state standards. Live Text reports and The 
CTL Assessment and Information System aggregate those data and demonstrate to faculty and 
the administration how well candidates are reaching competency. This is verified in the online 
Comprehensive Data Management System (CDMS) document. 

The provided conceptual framework of 2011 begins with a statement of professional 
commitments, dispositions, and beliefs. They are bound together by a philosophy and theme, 
research and best practices. Board minutes of the PEAB show that the program coordinators 
have revisited the CF and collaborated with candidates and faculty to reaffirm a commitment to 
the theme and philosophy. 

Board minutes also show that the CTL routinely reviews the CTL's CF and standards and makes 
assessment and curricular recommendations. Program coordinators and department chair meeting 
minutes of Feb. 2012 confirm that during 2011-12 faculty coordinators were requested to review 
the conceptual framework with their colleagues and again assist in updating the review of 
literature. Competencies, program goals, and objectives were reviewed. The 2009 Standards 
Alignment Matrix shows the conceptual framework is aligned with state goals for P-12 student 
learning and Standard 5. As identified in class syllabi, faculty include state goals and Standard 5 



components (as appropriate) in course syllabi and during their assessment of candidate progress 
in Live Text. The course activities/assignments require candidates to align their work products 
with state goals and standards. Faculty vitae and professional organization agendas show the 
CTL administration and faculty are invested in state, regional, and national organizations to 
improve education.  

Recommended Rating - Exemplary  

Recruitment, Admission, Retention, and Transition to Field 

The unit presented aggregate data to show that candidates have met all requirements at four 
transition points. 

Recruitment: In 2002, approximately 18 percent (178 of 1008 candidates) identified their 
ethnicity as other than White, non-Hispanic. In 2010, approximately 30 percent (372 of 1222 
candidates) identified their ethnicity as other than White, non-Hispanic. In fall 2009, a full time 
minority recruiter position was initiated. A part-time teacher advisor position was also 
authorized. Collaboration with Highline Community College has resulted in enrollment of 
Somali and Russian-speaking candidates in the Des Moines cohort. There is no full time 
recruiting officer at present. Limited evidence was provided of on-going efforts to recruit 
members of underrepresented groups to the CTL. 

Admissions: Candidates must have a GPA of 3.0 and pass the WEST-B. The unit provided a year 
by year report of the scores on the WEST-B from 2007 to the present, by element and aggregate 
scores. The Committee on Admission, Recruitment and Retention (CARR) provides support to 
students applying for admission who do not initially meet the requirements. Admitted candidates 
are referred the committee for assistance with dispositions, issues related to the conceptual 
framework and/or academic issues. The candidate representative on the committee reported that 
the student body was aware of the services provided by the committee. Endorsement Preparation: 
Candidates must have a GPA of 3.0 and pass the WEST-E. Candidates demonstrate and practice 
their content, pedagogical, and professional knowledge and skills. During student teaching, 
candidate's content knowledge is assessed through observation, lesson plans, and unit 
development. Evaluation of candidates pedagogical knowledge is addressed through observation, 
checklists, and rubrics related to the implementation of lesson plans and the unit plan. Successful 
completion of this component also requires candidates to submit a second dispositions inventory 
and to complete the Performance-Based Pedagogy Assessment Instrument. During the 2011-12 
academic year, candidates completed the Teacher Performance Assessment (TPA). 

Graduation: All requirements, including passing student teaching, must be met. 

Additionally, the unit actively collects data on its graduates. The Office of Research, Evaluation, 
and Assessment has routinely surveyed graduates, principals of graduates, and superintendents to 
assess satisfaction. With the new edition of CDMS, they now know where graduates move to on 
an annual basis and have information on how well their students have scored on state exams. 
This data is used to inform teaching and learning within the unit. 



Learner expectations for program requirements, progression, and completion are identified, 
published, and accessible. Through the unit's website, candidates can access copies of the 
catalogue and handbooks detailing their due dates and requirements. Onsite advising is provided 
through the CTL. University supervisors, cooperating teachers, and adjunct faculty report that 
the expectations are reiterated at all stages of the program. 

Evidence was not provided that faculty review effectiveness of recruitment or retention efforts. 
Limited evidence of community stake-holder involvement in the recruitment or retention of 
candidates was presented. 

Recommended Rating - Met  

Field Experience and Clinical Practice 

Partnership agreements with the school districts providing placements for classroom experience 
and student teaching were provided. 

Candidates are required to perform 40 hours of observation prior to admission, 80 hours in 
EFC330: Field experience and student teaching. This is confirmed in syllabi and handbooks. 
Practicum is also required in some Transition II content course work. Candidates and faculty 
confirmed the efficacy of the combined coursework and field work. Cooperating teachers 
confirmed the readiness of candidates to participate in class work with students. The work 
samples provided in Live Text also provide evidence of field experience which requires the 
candidate to be a reflective practitioner. The faculty supervisor is required to visit weekly during 
field experience and student teaching, as well as at least four formal observations. 

Cooperating teachers are chosen in conjunction with the partner school districts. The unit 
provides handbooks and orientation. All forms are readily available on the CTL web site. 
Cooperating teachers must have three years of experience and hold appropriate certification. 
Field supervisors are charged with providing an orientation for cooperating teachers, per the 
office of field experience policy handbook. Cooperating teachers confirm that information is 
available on the website. They also find the university supervisors to be a resource in problem 
solving and assisting candidates. 

Entry and exit criteria are clearly stated in the handbook, as well as on the website maintained by 
the CTL. Appeal policies are also contained therein. 

The program administers the pedagogy assessment adopted by the Professional Educator 
Standards Board to all candidates. Clinical practice for teacher candidates consists of more than 
450 hours in classroom settings. 

Recommended Rating - Met  

 
 



Program and Faculty Collaboration 

CTL meetings are held twice annually to review recent and proposed educational changes. A 
collaborative three-year curricular revision of the Professional Education Program occurred. 
Changes were based on data from previous years, the new Standard 5, the TPA, and faculty 
program reports. Central Corridor Common Core Professional Development Partnership (C4-
PDP) has joined with the unit , ESD 105, and five high needs school districts (Sunnyside, 
Toppenish, Wapato, Yakama Tribal School, and Zillah) to provide the necessary professional 
development to teachers and principals for the purpose of implementing common core state 
standards (CCSS). The Preparing Tomorrow's Teacher to Use Technology (Pt3) project takes the 
digital age to small communities across the state, per the monograph and DVD provided. 

CTL faculty and faculty form the college of Arts and Science have recently completed the 
redesign of the program delivering 32 endorsements. Faculty members from both colleges report 
their work to be enhanced by the interactions that deleted, changed, and created coursework to 
prepare candidates for work in the 21st century. One example was the recent transfer of reading 
in the content area from Educational Foundations to the content area faculty. 

Faculty is involved in ongoing activities with the communities and under-represented groups. 
The Friday Afternoon Children's Art classes, Expanding Your Horizon (Hispanic Girls in 
Science), Head Start, Pre-School with Family Night, creation of a Children's Museum, and work 
with orphans in the Sudan and music students in Guam are all examples of faculty and CTL 
work with the community and the world. 

In the faculty Activity Reports from 2007 – 2010, the collaboration on local, regional, national, 
and international levels are delineated. The unit provided documents to show its efforts to assess 
state needs and the efforts made by the unit to meet those needs. The math/science report shows 
a target in 2010-11 of 59 and an actual endorsement total of 82, for 2011-12 a target of 60 and 
216 enrolled. Additionally, the CTL Advisory Council, Executive Council, PEABs, and the 
Education Advisory Board all contribute to program change and enhancement. P-12 partners also 
participate in grants development that addresses student learning and professional development 
needs. 

CTL hosted a professional development workshop, Different Ways of Knowing, based on Native 
American culture. The unit is also listed in a report of Pathways for Native American Students. 
However, the CTL is not listed as a program involved in the effort. 

Recommended Rating - Exemplary  

Diversity in Learning Experiences 

CTL employs 17 of the 51 diverse faculty members on campus. The unit centers are located in 
diversely populated areas of the state. Most candidates did not select an ethnicity (417 out of 
420) in the student teaching placement summary. Of the 242 schools in which student teaching 
placements occur, the majority show average to high levels of diversity in race/ethnicity, 
poverty, special education needs, and limited English proficiency. The Diversity and Equity 



Committee (DEC) began to analyze information on recruitment and retention of diverse 
populations. They considered curriculum and recommended changes at all four transition points. 
The following changes have begun, as shown by syllabi and placement data. 

Transition 1 requires 12 credits in this area. Transition 2 requires a content portfolio grounded in 
knowledge that is socially constructed, using all cultures (including Low SES and marginalized 
cultures). Transition 3 requires six credits in socio-cultural study. Transition 4 offers placement 
in diverse schools. The disposition survey results shows growth from entry to exit in the area of 
diversity. Candidates are required to reflect on diversity in the Live Text Portfolio. The TPA 
preparation simulation prepares all candidates to include all components related to diversity. 

Candidates reported guided reflection on diversity. Faculty reported sharing personal funds of 
knowledge and struggles around areas of diversity. Faculty also reported drawing on candidate 
knowledge and background during class. Both faculty and candidates reported a broad definition 
of diversity and the need for differentiation within the classroom. Candidates reported including 
family and community resources in work with students.  

Recommended Rating - Met  

STANDARD 5: KNOWLEDGE AND SKILLS 

Knowledge of Subject Matter and Curriculum Goals 

Teacher candidates demonstrate acquisition of the necessary content knowledge for effective 
teaching through coursework, WEST-B, and WEST-E scores. Application of this knowledge can 
be seen in the unit and lesson plans that organize instruction around state and district standards 
while integrating subject matter across disciplines. These same artifacts demonstrate the ability 
of candidates to plan learning opportunities based on enduring understandings and multiple 
forms of intellectual inquiry. Interviews with students and alumni bear witness to the CTL 
commitment to a constructivist foundation, citing the importance faculty placed on modeling 
inquiry-based, hands-on, and real world applications as powerful instructional strategies. 
Programmatic goals, aligned with state standards in the CTL/State Alignment matrix, and faculty 
scholarship samples reinforce the centrality of the constructivist theory to the acquisition and 
application of content knowledge in the teacher preparation program. 

In addition, candidate's ability to apply knowledge of the art and science of teaching is evident in 
artifacts found in Live Text student portfolios, unit plans, Pedagogy Performance Assessment 
documents, items submitted for tasks one and two of the Teacher Performance Assessment 
(edTPA) and ratings on the Final Student Teaching Evaluation (FSTE). Although multiple 
sources of candidate-based evidence were found to support the Washington state focus on the 
importance of student voice, minimal quality pieces of student-based evidence were available.  

Recommended Rating - Met  

 



Knowledge of Learners and Their Development in Social Contexts 

Considerable evidence of the importance the unit faculty have placed on infusing cultural 
competence into the teacher preparation program can be found in multiple documents, including 
but not limited to: Skill measurements in three of the CTL Standards, an intentional focus in 
lesson planning templates, various course assignments that address support for academic 
language acquisition, edTPA task entries, and candidate portfolio items. The addition of the 
course, EFC 350, which addresses classroom management, as well as the focus on objectives G, 
H & I in the pre-autumn journal provide evidence of intentional opportunities to develop skills in 
creating positive classroom communities for diverse learners. 

Poster presentations and interviews with faculty and students highlighted multiple efforts to 
interact with families and schools through course related field work, content specific family 
nights (Literacy Night, Math Night, etc.), extended learning opportunities in the schools 
(development of creative learning environments in Head Start classrooms) , and intentional 
practica in high needs schools. The multiple strategies for family engagement presented in the 
early childhood parenting course and the sequencing of the required multicultural education 
course prior to field work were highlighted by students as powerful learning opportunities for 
developing culturally responsive interaction skills. 

Recommended Rating - Met  

Knowledge of Teaching 

With regards to teaching practices, multiple sources of evidence supported the candidate's ability 
to effectively implement the recurring cycle of assessment, instruction, reflection, and 
adjustment. Data provided in the OREA Aggregate Analysis by Core Standard document for 
CTL Standard 1.5 indicates “having a positive impact on student learning” as a strength of the 
unit's Residency Teacher Preparation Program with the preponderance of scores found in the 
exemplary category. Candidates reflection logs, portfolio entries, and commentaries found in 
edTPA samples illustrate candidates ability to adapt instructional goals based on formative 
assessments and suited to the characteristics of students within their classrooms. Interviews with 
candidates indicate that the new course structure, separating assessment and classroom 
management into stand-alone courses, was positively received by students and contributed to 
their feelings of efficacy in these areas. Both candidates and alumni agreed that the year-long 
placement option resulted in a higher level of comfort and competency with regards to classroom 
management and community building skills. In addition, the attention to differentiation strategies 
as noted in lesson plans, candidate reflections, and candidate and alumni interviews is seen as 
strength of the teacher preparation sequence. Developmentally appropriate candidate-based 
evidence of technology proficiency in lesson planning and instruction was addressed in 
portfolios, lesson plans, and course outcomes. Creation of products such as Web Queries, blogs, 
wikis and personal webpages in EDF 416 – Educational Technology demonstrate candidates' 
abilities to integrate technological tools into instruction and professional communications. 
Additionally, innovative community-based technology enhancement projects were implemented 
with select partner schools (SWF monograph). 



Recommended Rating - Met  

Teaching as a Profession 

Candidate dispositions are tracked over time showing signs of individual growth from entry to 
exit and similar aggregate scores among groups of candidates (OREA Aggregate data on CTL 
standards 1.4 and 1.5). The CARR works with candidates who have received a focus of concern 
form to problem-solve alternate behaviors and courses of action in response to academic and 
dispositional issues reported by faculty. Candidates complete extensive informal and formal 
reflections in journaling exercises, course assignments and field experience documentation. 
Professional Growth Plans are developed in response to feedback from mentors in the field and 
self-analysis of teaching effectiveness. edTPA commentaries include intentional reflections on 
problems of practice encountered during the student teaching internship and subsequent 
opportunities for professional growth. Among the reflections found in the candidates' portfolios 
are specific responses to an awareness of legal issues and ethical responsibilities in education. 
Additionally, samples of coursework illustrate a focus on ethical issues germane to various 
content areas; e.g. a focus on gender equity targets in literacy, consideration of environmentally 
responsible behaviors in biology and ethical uses of digital media in technology. 

Recommended Rating - Met  

 

 

 

 

 

 

 

 

 

 



School Psychologist 
Last Full On-Site Visit - May 16, 2013 
Current Approval Status - Full Approval 

 

STANDARD 1: PROFESSIONAL EDUCATION ADVISORY BOARD 

Membership, meeting requirements, and operating procedures 

The Professional Education Advisory (PEAB) membership is in compliance as evidenced by the 
membership lists, including a graduate student. The PEAB has adopted operating procedures and 
has held at least three substantive meetings over the course of the year as evidenced through 
PEAB member interviews and minutes of meetings. 

The minutes show the PEAB has reviewed all program approval standards every five years. 

The PEAB regularly reviews data for the purposes of determining whether candidates have a 
positive impact on student learning and provide the program with recommendations for changes. 
This is evidenced in the minutes and interviews with PEAB members. The review of data 
resulted in the addition of a Response to Intervention class for candidates. This PEAB also 
reviews other university School Psychology Programs. PEAB members also are often the 
cooperating school psychologist for interns in the program. PEAB members also served as one-
on-one mentors for the programs continuing certification students. 

Recommended Rating - Met  

Meeting activities, recommendations, and collaboration 

There is a clear feedback loop between the PEAB and the program as evidenced in the additional 
exhibits at the site visit and through PEAB interviews. The program is very responsive to 
recommendations made by the PEAB. This was evident in the interviews and exhibits. One 
example was the recommendation that the program include a counseling class that required 
candidates to work with P-12 students rather than counseling college students. The program 
implemented an Interviewing Skills course which asked candidates to be in schools working with 
P-12 students and families. Another recommendation that is in the process of being implemented 
is a recruiting website to recruit diverse applicants to the program. More than one PEAB member 
talked about the program contacting them outside of regular PEAB meetings for informal 
information and feedback.  

Recommended Rating - Met  

 

 



STANDARD 2: ACCOUNTABILITY 

Assessment System 

The School Psychology Program has adopted a scientist-practitioner model as its conceptual 
framework and has aligned all assessments with this concept. A very comprehensive handbook 
identifies the state and national standards applicable to the program. The three-year program 
requires full-time residency status and a full-time internship in a school district. A School 
Psychology matrix identifies competencies covered in each course. The program lists a number 
of assessments administered during the program to assess candidate readiness for certification. 
These include the Praxis II during the internship, course grades continuously throughout program 
(3.0 minimum required), a portfolio rubric to assess portfolio due at the end of the program, 
quarterly intern evaluations, internship site visitation reports, practica evaluations during each 
practica course, professional work characteristics and dispositions rubric, a thesis near program 
completion, and a PEAB oral review and interview at the end of the internship. The program 
provided aggregated data of quarterly internship reports, professional work characteristics and 
dispositions evaluations, practica evaluations, and portfolio evaluations for the past three years. 
The comprehensive internship evaluations addressed 114 criteria over 11 major dimensions and 
included a separate assessment of 17 criteria addressing professional behavior. The PEAB oral 
interview for certification recommendation covered 14 open-ended questions, but included no 
rubric to document evaluation. 

The program provided three case studies and three portfolios as well as aggregated internship 
evaluation data to demonstrate candidates' positive impact on student learning. The PEAB takes 
a very active role in reviewing candidate portfolios and interviewing candidates at end of 
program, then making final decision to approve certification. Feedback on the program comes 
from the PEAB and students in end of course evaluations. The program conducted a 
graduate/supervisory survey in 2010 (N=6). The program asserts “the primary safeguard built 
into the evaluation of candidates in the School Psychology Program is the frequency and 
magnitude of our evaluation system.” The program also refers to published university procedures 
for students to follow if they believe they have been treated unfairly. Assessment results are 
reviewed by the School Psychology Program committee and information used to make program 
modifications. They highlighted two changes made to the program during the 2010-11 school 
year based on input from P-12 school partners, program grads, and the PEAB: “A generic 
counseling course was replaced with a course (PSY 577) specifically for school psychology 
students focusing on interviewing skills and collecting information from parents, teachers, and 
students. A second course was added (PSY 575) which focused totally on Response to 
Intervention (RTI) in the schools.” 

Recommended Rating - Met  

Participation in Memorandum of Understanding 

The unit provided a copy of the data sharing MOU.  

Recommended Rating - Met  



STANDARD 3: GOVERNANCE AND RESOURCES 

Program Leadership, Authority, and Budget 

The Center for Teaching and Learning (CTL) is comprised of three colleges, the College of 
Education and Professional Studies (CEPS), the College of Arts and Humanities (CAH) and the 
College of the Sciences (COTS). Governance for CTL is provided by the Executive Board, 
consisting of the deans of CEPS, CAH and COTS; the associate dean of CEPS; and the 
superintendent of the Ellensburg School District. The dean of CEPS serves as the director of the 
CTL. Professional Education Advisory Boards (PEABs) for teacher education, education 
administration and school psychology programs report to the Executive Board, as does the CTL 
Advisory Council. 

CTL Advisory Council members include the director of CTL and designees from each of the 
colleges in CTL as well as representatives from each of four standing committees, the Diversity 
and Equity Committee; Graduate Programs Committee; Undergraduate Curriculum Committee; 
and the Candidate Admissions, Recruitment and Retention Committee. The Advisory Council 
also includes the director of field experiences; the teacher certification program manager; two 
faculty representatives; the chair of teacher education; the director of the Office of Research, 
Evaluation, and Assessment (OREA); and three at-large members. 

Budgets for the three colleges in the CTL reflect comparable funding commensurate with the 
disciplines and faculty in these colleges. Although there is some variability among these budgets 
($11,004,000 for CAH, $13,246,000 for CEPS, $16,652,000 for COTS), these differences are 
attributable to higher or lower salaries for faculty as well as other costs such as the need for 
laboratories. 

Evidence of the cohesiveness of unit governance and structure is provided in organizational 
charts, faculty membership rosters, meeting minutes, the policy manual, and interviews with 
CTL committees, program directors, and executive council members. From the organizational 
representations of the CTL and the interviews with members of the several structures, a strong 
sense of organic purpose across the three colleges that comprise the CTL emerges. 

Recommended Rating - Met  

Personnel 

Workloads for university faculty, including those in the CTL, are clearly defined in the collective 
bargaining agreement (CBA) for the unit. A full-time appointment, whether for tenured/tenure-
track faculty or for clinical faculty is 45 workload units. For tenured and tenure-track faculty, the 
workload prescribed is further designated as 36 workload units for teaching, six units for 
scholarship and three units for service. Any responsibilities assigned beyond the standard 
workload are identified on faculty members workload documents, e.g. 2.5 workload units 
additional for the duties associated with being a program chair. 



Workload documents for each faculty member designate time and responsibility associated with 
advising and other functions. Enrollment in the program is such that advising is readily 
accomplished, with the program director serving as advisor for all candidates from their first day 
in the program through the completion of their year-long internship at a school site. Since the 
program is cohort-based, candidates know from the outset the sequence of classes they will take. 
Advising protocols are included in the handbook for the program. Internships for candidates are 
arranged at a variety of school sites. Candidates who exhibited their program-related research 
projects at a poster session reported strong support, including program-specific advising, from 
the program director. 

Recommended Rating - Met  

Faculty Qualifications and Professional Practices 

Of the faculty in the CTL, 87.5 percent hold terminal degrees. Faculty who have not earned a 
doctorate demonstrate strong expertise in their areas of assignment. Of the 427 faculty members, 
222 are tenured, 126 are on tenure-track, and 79 are non-tenure track. University field 
supervisors have contemporary professional experiences in school settings. All faculty in the 
School Psychology Program have earned doctorates in school psychology and have field based 
experience in the discipline. 

Program faculty have a thorough understanding of the content they teach and intentionally 
incorporate what is known about their content fields, as well as practices related to teaching and 
learning, in their instructional practice. Course syllabi and interviews demonstrate that faculty 
members encourage candidates development of skills related to reflection, critical thinking, 
problem solving, and professional dispositions. Syllabi also reflect core principles related to the 
unit, as well as research, theories, and current trends in the field. 

Faculty teaching effectiveness is evidenced in the corpus of candidate evaluations of course and 
instructor (Student Evaluation of Instruction). Interviews with alumni and current candidates 
further document faculty teaching effectiveness. Furthermore, the list of Distinguished Professor 
Awards, as documented for the years 1977-2012, includes several faculty members from the 
CTL. 

Recommended Rating - Met  

Faculty Performance and Professional Development 

Self-assessment by faculty members is an integral part of tenure and promotion protocols. 
Documentation provided by a faculty member who is seeking tenure and promotion to the rank 
of associate professor includes reflective narratives focused on teaching, scholarship, and 
service. The post-tenure review process and expectations for the faculty member who seeks 
promotion to the rank of professor also incorporate self-reflection narratives. In addition, 
interviews with faculty members indicate that self-assessment is important as a follow-up to the 
evaluations submitted by candidates at the conclusion of each course. 



Systematic and comprehensive evaluation of faculty teaching occurs at specified intervals. 
Faculty dossiers reflect how data relevant to these evaluations are presented and explained as 
part of the evaluation process. That the evaluation of faculty performance is predicated on a clear 
correlation between data provided by the faculty member and the assessment of those data by the 
program chair or other supervisor is apparent in articulate evaluative letters from supervisors 
contained in faculty dossiers. In addition, faculty members are required to invite observation by a 
peer at least once annually. 

Each faculty member at the unit receives $700 annually for the purpose of professional 
development.  

Recommended Rating - Met  

Program Facilities and Resources 

Although the building that houses the program dates from the late 1960s, facilities available in 
the Psychology Building adequately address the needs of faculty and candidates. Office and 
classroom spaces reflect up-to-date accommodations and equipment that facilitate effective 
teaching and learning, as well as the preparation and scholarship that accompany faculty 
responsibilities. Classrooms feature video and other electronic equipment; a lab allows access to 
30 computers; and counseling and assessment rooms, as well as other lab spaces, facilitate 
application of practice-related skills. Each session in which candidates play a role is archived as 
an audio-visual record. 

Black Hall houses the Educational Technology Center (ETC). Here, the Multimedia Production 
Lab serves the needs of candidates as they prepare paper-based and digital instruction units. 
Using this labs presentation console system, candidates may practice teaching presentation 
strategies. Candidates and faculty also have access to a production center, where instructional 
materials may be crafted or laminated, and a multimedia production center where stations 
facilitate platforms for implementation of electronic media in the classroom. Faculty make use of 
several mini-studios in the ETC to facilitate lesson demonstrations by candidates. Post-lesson 
conversations between faculty and candidate are augmented by the capability of recording 
lessons presented by candidates. The ETC also houses several print media collections, including 
children's literature and basal texts. Candidates who are placed in a school with English 
Language Learners may check out text materials written in Spanish or that provide parallel 
narratives in both English and Spanish. The ETC houses one of several computer labs on the 
unit's campus. Computers in the ETC lab are provided as they are for other computer labs on the 
campus and are updated and replaced on a scheduled basis. Tuition cost for attending the unit 
includes a technology fee. 

Recommended Rating - Met  

STANDARD 4: PROGRAM DESIGN 

Conceptual Framework 



The School Psychology Program is National Association of School Psychologists (NASP) 
accredited. The school psychology handbook, which the program uses, gives the scientist-
practitioner model of graduate education as its Conceptual Framework (CF). The scientist-
practitioner model of graduate education guides the program and comprises an integrated 
philosophy of professional education derived from the conceptualization of school psychologists 
as data-oriented problem solvers and transmitters of psychological knowledge and skills. 

The program is committed to the synthesis of science with practice, providing academic and 
experiential opportunities throughout the course of study. The program strives to instill the 
philosophy that the research and scholarly roles of school psychologists are closely linked to 
their clinical and applied roles. The program recognizes the growing importance of 
understanding and serving the needs of individuals of all ages, from diverse cultural, linguistic, 
lifestyle, and ethnic groups, and of all abilities and disabilities. Syllabi from courses provided, as 
exemplified by PSY 560, 592 A and B, EDF 507, show the interplay of the CF with learning 
experiences and practicum. 

The CF is used in the handbook and in course syllabi to establish a working philosophy, 
purposes, goals, and standards of the program. As a NASP accredited program, the program is 
committed to alignment with current research and best practices and required to provide 
evidence of such. Candidates and faculty are involved in current research programs. Five 
candidates presented at the National Association of School Psychologists convention. Two 
candidates shared research on the effects of gender on achievement in elementary math and 
language art learning in grades one through four. 

The program aligns its model to state standards. It created a course in Response to Intervention 
(RTI) to respond to a change in state special education standards allowing the use of RTI. 

Recommended Rating - Met  

Recruitment, Admission, Retention, and Transition to Field 

The handbook directs the applicants to the University catalog for admission procedures. These 
include GRE score, GPA, letters of recommendation, and personal statement. It delineates the 99 
quarter hour coursework requires as well as the one year full time internship. Candidates are 
provided with a schedule of the assessments required. 

Candidates and alumni reported easy access to information on admission, retention, and 
completion requirements. 

Upon completion of the internship experience and all degree requirements, portfolios of 
candidates will be reviewed by faculty and by PEAB members in a face to face session. The 
PEAB minutes report the completing candidates are discussed and interviewed by community 
members and faculty. Based on the result, the PEAB makes a recommendation for or against the 
issuance of a Residency Certificate in School Psychology. Faculty, candidates, alumni, and 
PEAB members all confirm that this process is followed. 



Recommended Rating - Met  

Field Experience and Clinical Practice 

Per the Syllabi of PSY 592A and 592 B, each candidate is supervised by a registered school 
psychologist. Practica and internship evaluations are provided as evidence of the progress of the 
candidate. Placements are generally made in school districts with large Hispanic and/or Native 
American populations in the Yakima Valley. Candidates and alumni confirm that the full-year 
internship provides interactions with under-represented populations, low socio-economic 
populations, and students with differing abilities. 

The program handbook, course syllabi and sequence, practica, and internship opportunities occur 
throughout the program, culminating with a year-long internship experience. All candidates are 
placed in school districts with high diversity in the PSY 592 B practicum. The internship plan is 
a contract between the University and the P-12 partner. The site supervisor is responsible for 
evaluating the intern and meeting with a university supervisor each quarter. 

The course syllabi and the program handbook confirm that the criteria for entry and exit of 
practica and internship are readily available. 

Logs and evaluation of internships and practica are provided. A minimum of 1200 hours of 
supervised experience is provided (with a minimum of 2 hours per week supervision), as well as 
two different practica prior to the internship. 

Recommended Rating - Met  

Collaboration 

CTL minutes, department meeting minutes, and PEAB minutes and Psychology Committee lists 
were provided as evidence of on-going collaboration to design program and assess progress. 

Subject matter collaboration is provided via department meeting minutes. Program Faculty has 
served on Professional Educator Standards Board Committees to revise standards for training of 
school psychologists in Washington. 

P-12 partners serve on the PEAB. 

Candidates report involvement with their supervisors and members of under-represented groups. 
This information is used, according to faculty, to inform the program. A class in individual 
counseling was replaced with a class on interviewing techniques when this was found to be more 
relevant to practice in the field.  

Recommended Rating - Met  

 



Diversity in Learning Experiences 

EDFf 570 – Studies and Problems in Intercultural Education is a required course. Syllabi show 
its outcomes include exploring culture ethnicity, gender, how personality affects learning 
situations, and exploring effective skills in communicating with a school's diverse constituencies 
as resources to support learning. At the end of the internship year, candidates sign a statement 
attesting to exposure to diverse populations during their year. 

Candidate, alumni, and faculty report a rich sharing of life experience, cultural backgrounds, and 
clinical experience during classwork and supervision. 

Recommended Rating - Met  

STANDARD 5: KNOWLEDGE AND SKILLS 

Data Based Decision-Making and Accountability 

Multiple program course syllabi (e.g., PSY 559, 564, 566, 592a and b) and candidate work 
provides evidence for strong consistent instruction in, and candidate application of, data-based 
decision-making. The program states it follows the “scientist-practitioner model” which is 
exemplified in many syllabi, internship evaluations and required assignments/projects (e.g. case 
studies, assessment tool use and analyses, evaluation reports following WAC requirements, and 
consultations with accompanying interpretative reports).  

Recommended Rating - Met  

Consultation and Collaboration 

The program provides specific coursework (e.g., PSY 501, 560, 577, 583) in consultation models 
and interviewing skills for a variety of settings/situations, as well as differing approaches to 
collaborative work with parents, outside professionals and school teams. Evidence provided in 
candidate coursework, final portfolios, Professional Work Characteristics and disposition 
surveys, and practica and internship evaluations demonstrate candidate's effective collaboration 
and communication skills, as well as application of behavioral and mental health knowledge.  

Recommended Rating - Met  

Effective Instruction and Development of Cognitive/Academic Skills 

Multiple course syllabi (e.g., PSY 552, 556, 564, 525) provide evidence of instruction in learning 
theory, assessment, service options, and data-driven analysis of instructional effectiveness. 
Candidates are also required to take EDSE 523 – Curriculum for Students with Special Needs. 
This course “Focuses on selecting and implementing curricular adaptations to facilitate 
participation of students with special needs in the regular classroom”. However, if there is a 
scheduling conflict, a candidate can substitute EDSE 512 – Educational Rights of Individuals 
with Disabilities. Candidate portfolios and evaluations demonstrate knowledge of student 



cognitive and academic skills, instructional methodologies for diverse needs, and a variety of 
assessment techniques. Evidence was similarly found of ability to analyze assessments 
collaboratively, develop appropriate related academic/cognitive goals, as well as implement and 
evaluate subsequent interventions.  

Recommended Rating - Met  

Socialization and Development of Life Skills 

The program requires all candidates complete coursework in counseling theory, advanced human 
growth and development, behavioral analysis, and behavioral intervention. These syllabi 
evidence instruction in assessment of and goal development for social, adaptive, affective and 
behavioral skills, as well as different service delivery models. Candidates complete case studies 
and projects that demonstrate and reflect on their ability to assess, set goals, and design and 
implement a wide variety of interventions for students with behavioral, adaptive, and/or social 
challenges. Candidates gain knowledge and skills in individual and group counseling during their 
internship year. This is also evidenced in courses PSY 561 – Group Counseling and Psych. 577 – 
Interviewing Skills. School-to-Work transition is also addressed in the yearlong internship along 
with courses PSY 566 – Behavior/Social Emotional Assessment and PSY 559 Advanced 
Educational Psychology.  

Recommended Rating - Met  

Student Diversity in Development and Learning 

Evidence was found in program syllabi of consistent candidate education in a wide range of 
factors that may influence individual development and learning. Coursework also addresses 
pedagogical abilities and skills, analytic understanding, interpreting, and communication, in 
settings with diverse populations, including ensuring respect, sensitivity, and preserving dignity. 
For example, candidates are required to develop “Action Plans” to address real-life scenarios of 
bias or discrimination found after assessing a K-12 school. Candidates demonstrate knowledge 
of individual differences and factors that influence development and learning through course 
assignments, as well as in practica and internships. Field experiences are selected to provide 
exposure to a variety of diverse populations. Assignments, e.g. case studies and “remedial 
manuals”, document ability to develop and implement interventions based on individual 
differences. Candidates are required to take PSY 507 – Studies and Problems in Intercultural 
Educational, which is “designed to develop pedagogical abilities and skills and analytic 
understanding, interpreting, and communication, in settings with diverse populations.” However, 
candidates can substitute this requirement with PSY 574 – Multicultural and Gender Issues in 
Counseling, which “identifies the threats of our prejudices and how such beliefs may impact our 
work as counselors.”  

Recommended Rating - Met  

 



School and Systems Organization, Policy Development, and Climate 

Courses within the program require that candidates observe and review general and special 
education classrooms and curricula, interview key personnel as to their function in the school 
system, and work collaboratively with a variety of school professionals to assess and develop 
interventions for K-12 students. Further practica and internship experiences ensure that 
candidates are familiar with the unique needs of school systems, e.g. participating in district 
safety committees and developing a needs assessment for systems level intervention. 

Recommended Rating - Met  

Prevention, Crisis Intervention, and Mental Health 

Syllabi (e.g., PSY 552, 584, 578, 566) provide evidence that candidates are taught about human 
development, physiology, and psychopathology from infant to late adulthood and the multiple 
factors that influence behavior and learning. Coursework also provides basic understanding of 
mental health diagnoses and relevant psychopharmacological options. Candidates demonstrate 
understanding of the above as well as of prevention and treatment via literature reviews, case 
studies, behavior plans, and program development/implementation during practica and 
internships. 

Recommended Rating - Met  

Home/School/Community Collaboration 

Internship evaluations show that candidates are consistently rated high on their ability to 
communicate and work with families and community professionals, and their “knowledge and 
skills pertaining to the value of the family in a child's educational process.” Internship, practica, 
and course assignments address working with families and educational personnel to provide 
comprehensive services in a variety of communities. Course assignments demonstrate 
candidate's knowledge of family issues and impact on development, learning, and behavior. 
During PSY 501 – Professional Seminar in School Psychology, candidates are required to visit 
four “state, county or private facilities that serve school-age children”. They are then to write a 
two-page description of the facility and the services and present this information to the class. 
Two of the sites must be outside of Ellensburg allowing for a greater community reach.  

Recommended Rating - Met  

Information Resources and Technology 

Use of technology by candidates is found throughout coursework and assignments, e.g., use of 
computer-based test scoring, statistical analyses, assignment production/submission. A review of 
adaptive and assistive technologies for use by and for students is evident in the required course 
PSY 501 – Professional Seminar in School Psychology. In PSY 501 candidates are introduced to 
the use of technology. Also, candidates visit the Special Education Technology Center for a 
presentation.  



Recommended Rating - Met  

Research and Program Evaluation 

All candidates are required to complete research design and statistical analysis coursework, and 
those attaining a master's degree are required to complete a research thesis/project. Two such 
research projects were conducted by candidates, as presented at the Poster Session, in gender 
differences in reading and gender differences in math. Data collection and evaluation are taught 
within various other courses where candidates demonstrate learning by conducting intellectual 
and behavioral/social-emotional assessments, tracking intervention success, as well as program 
evaluation and critiques.  

Recommended Rating - Met  

School Psychology Practice and Development 

Candidates demonstrate their knowledge of the history of and current policy impacting the 
profession through assignments including interviews, reaction papers to legal/ethical issues, and 
personal reflections. Multiple syllabi evidence instruction in and connection to the standards of 
the Washington Administrative Code (WAC) and National Association of School Psychologists 
(NASP) as pertinent to each course's content. Practica and internship evaluations provide 
evidence that candidates have the knowledge and skills necessary for the career choice. Final 
portfolios are submitted as evidence of meeting the eleven NASP competency areas as well as 
Washington State Residency Benchmarks. The program maintains NASP certification and 
graduates are able to obtain national certification. Candidates are encouraged to join the National 
and Washington State Associations of School Psychologists, and the program has a student 
liaison with the National Association of School Psychologists. This year five candidates, out of a 
total of seven, presented at the National Conference.  

Recommended Rating - Met  

 

 

 

 

 

 

 

 

 



Principal and/or Program Administrator 
Last Full On-Site Visit - May 16, 2013 
Current Approval Status - Full Approval 

 

STANDARD 1: PROFESSIONAL EDUCATION ADVISORY BOARD 

Membership, meeting requirements, and operating procedures 

The Professional Education Advisory Board (PEAB) has adopted operating procedures and has 
held at least three substantive meetings over the course of the year as evidenced through PEAB 
member interviews and minutes of meetings. Attendance and participation varies for meetings. 
There are occasions without a quorum. 

The minutes show the PEAB has reviewed all program approval standards every five years. The 
PEAB regularly reviews data for the purposes of determining whether candidates have a positive 
impact on student learning and provide the program with recommendations for changes. This is 
evidenced in the minutes and interviews with PEAB members. The review of data from a pre-
autumn experience and the candidates' first evaluations resulted in a recommendation to increase 
a focus on parent engagement and community involvement for candidates going through the 
program. 

Recommended Rating - Met  

 

Meeting activities, recommendations, and collaboration 

There is a clear feedback loop between the PEAB and the program as evidenced through PEAB 
interviews. The program is very responsive to recommendations made by the PEAB. This was 
evident in the interviews. One example was the rubric developed by the PEAB to evaluate letters 
candidates' used to apply for certification.  

Recommended Rating - Met  

 

STANDARD 2: ACCOUNTABILITY 

Assessment System 

The units Center for Teaching and Learning (CTL) has a comprehensive assessment plan with 
multiple facets and details annual assessments of candidate learning and a five year review 
process. The plan includes an alignment matrix for Standard 5 and CTL standards and CTL 
Program assessment matrices linking required artifacts and Professional Educator Standards 



Board (PESB) and Interstate School Leaders Licensure Consortium (ISLLC) standards. A CTL 
Transitions table lists assessments by program transition points. The program has collected and 
aggregated data systematically and comprehensively over the past five years on candidate 
knowledge, skills, and dispositions, both in college coursework and field experiences. The 
aggregated results included pre and post intern self-assessments on ISLLC standards, quarterly 
intern supervisor assessments of interns, mid-year assessments of interns, annual assessment of 
student learning program reports, assessment of student learning feedback reports from the units 
Academic Assessment Committee, assessments of candidate preparedness by supervisors, 
performance assessment reports on all academic courses in Live Text, program reports, a survey 
of alumni on their perceptions of program, and an intern follow-up study. 

In 2010, the program contracted with an external reviewer to assess the program's 5 year self-
study review. The unit provided a substantial selection of candidate work samples, four to eight 
from each of the courses in the program. These included portfolio extracts, Professional Growth 
Plans (PGP), papers on various issues in education, and candidate reflections. The program 
sought feedback from candidates, faculty, and P-12 partners on a regular basis. They developed 
annual program reports and reviewed this data at annual fall meetings. They also reviewed data 
through regular discussion at PEAB meetings and a PEAB member year-end survey. They 
conducted an intern follow-up study annually to determine intern satisfaction with the program. 
They also sought feedback from interns' supervisors to assess the impact of the units program on 
the interns current responsibilities as a teacher or administrator. They also asked candidates to 
self-assess on the dimensions of cognitive presence, social presence, and teaching presence. The 
program works hard to ensure fair and unbiased assessments through analysis of inter-rater 
reliability in performance assessment reports in their Live Text data system. 

Recommended Rating - Met  

 

Participation in Memorandum of Understanding 

The unit provided a copy of the data sharing MOU. 

Recommended Rating - Met  

 

STANDARD 3: GOVERNANCE AND RESOURCES 

Program Leadership, Authority, and Budget 

The CTL is comprised of three colleges, the College of Education and Professional Studies 
(CEPS), the College of Arts and Humanities (CAH) and the College of the Sciences (COTS). 
Governance for CTL is provided by the Executive Board, consisting of the deans of CEPS, CAH 
and COTS; the associate dean of CEPS; and the superintendent of the Ellensburg School District. 
The dean of CEPS serves as the director of the CTL. PEABs for Teacher Education, Education 



Administration and School Psychology Programs report to the Executive Board, as does the CTL 
Advisory Council. 

CTL Advisory Council members include the director of CTL and designees from each of the 
colleges in CTL as well as representatives from each of four standing committees, the Diversity 
and Equity Committee; Graduate Programs Committee; Undergraduate Curriculum Committee; 
and the Candidate Admissions, Recruitment and Retention Committee. The Advisory Council 
also includes the director of field experiences; the teacher certification program manager; two 
faculty representatives; the chair of teacher education; the director of the Office of Research, 
Evaluation, and Assessment (OREA); and three at-large members. 

Budgets for the three colleges in the CTL reflect comparable funding commensurate with the 
disciplines and faculty in these colleges. Although there is some variability among these budgets 
($11,004,000 for CAH, $13,246,000 for CEPS, $16,652,000 for COTS), these differences are 
attributable to higher or lower salaries for faculty as well as other costs such as the need for 
laboratories. 

Constructivism is the evident guiding principle throughout preparation of teachers and school 
administrators. This guiding framework appears in many documents related to the unit, including 
the catalog, brochures and posters, as well as syllabi. 

Evidence of the cohesiveness of unit governance and structure is provided in organizational 
charts, faculty membership rosters, meeting minutes, the policy manual, and interviews with 
CTL committees, program directors, and Executive Council members. From the organizational 
representations of the CTL and the interviews with members of the several structures, a strong 
sense of organic purpose across the three colleges that comprise the CTL emerges.  

Recommended Rating - Met  

 

Personnel 

Workloads for university faculty, including those in the CTL, are clearly defined in the collective 
bargaining agreement (CBA) for the unit. A full-time appointment, whether for tenured/tenure-
track faculty or for clinical faculty is 45 workload units. For tenured and tenure-track faculty, the 
workload prescribed is further designated as 36 workload units for teaching, six units for 
scholarship and three units for service. Any responsibilities assigned beyond the standard 
workload are identified on faculty members' workload documents, e.g. 2.5 workload units 
additional for the duties associated with being a program chair. 

Workload documents for each faculty member designate time and responsibility associated with 
advising and other functions. 

Supervision responsibilities for faculty encompass candidates who are interning in the school 
setting as well as candidates who are completing the principal ProCert Program. Supervision 



assignments are reflected in each faculty member's workload documentation. The program 
director, in addition to supervising some of the candidates seeking initial certification, has 
responsibility for supervising all ProCert candidates. Interviews with alumni of the program 
indicate that program faculty have a reputation for their attentiveness to the individual concerns 
and needs of candidates as they complete their internships as required for initial certification. 

Recommended Rating - Met  

 

Faculty Qualifications and Professional Practices 

Of the faculty in the CTL, 67.5 percent hold terminal degrees. Faculty who have not earned a 
doctorate demonstrate strong expertise in their areas of assignment. Of the 135 faculty members, 
62 are tenured, 27 are on tenure-track, and 49 are non-tenure track. Unit field supervisors have 
contemporary professional experiences in school settings. All four faculty members in the 
Educational Administration Program, including one adjunct, hold an earned doctorate; in 
addition, their vitæ reflect experience in administrative roles in the P-12 setting. 

Program faculty have a thorough understanding of the content they teach and intentionally 
incorporate what is known about their content fields, as well as practices related to teaching and 
learning, in their instructional practice. Course syllabi and interviews demonstrate that faculty 
members encourage candidates' development of skills related to reflection, critical thinking, 
problem solving and professional dispositions. Syllabi also reflect core principles related to the 
unit, as well as research, theories, and current trends in the field. 

Faculty teaching effectiveness is evidenced in the corpus of candidate evaluations of course and 
instructor (Student Evaluation of Instruction). Interviews with alumni and current candidates 
further document faculty teaching effectiveness. Furthermore, the list of Distinguished Professor 
Awards, as documented for the years 1977-2012, includes several faculty members from the 
CTL. 

Recommended Rating - Met  

 

Faculty Performance and Professional Development 

Self-assessment by faculty members is an integral part of tenure and promotion protocols. 
Documentation provided by a faculty member who is seeking tenure and promotion to the rank 
of associate professor includes reflective narratives focused on teaching, scholarship, and 
service. The post-tenure review process and expectations for the faculty member who seeks 
promotion to the rank of professor also incorporate self-reflection narratives. In addition, 
interviews with faculty members indicate that self-assessment is important as a follow-up to the 
evaluations submitted by candidates at the conclusion of each course. Interviews with alumni 



suggest that faculty seek input from candidates aimed at improving the teaching and learning 
experience associated with the program. 

Systematc and comprehensive evaluation of faculty teaching occurs at specified intervals. 
Faculty dossiers reflect how data relevant to these evaluations are presented and explained as 
part of the evaluation process. That the evaluation of faculty performance is predicated on a clear 
correlation between data provided by the faculty member and the assessment of those data by the 
program chair or other supervisor is apparent in articulate evaluative letters from supervisors 
contained in faculty dossiers. In addition, faculty members are required to invite observation by a 
peer at least once annually. 

Each faculty member at the unit receives $700 annually for the purpose of professional 
development. Faculty in the College of Education and Professional Studies receive an additional 
$300 annually for professional development.  

Recommended Rating - Met  

 

Program Facilities and Resources 

Black Hall, where the College of Education and Professional Studies is housed, was extensively 
remodeled and updated several years ago. Office and classroom spaces reflect up-to-date 
accommodations and equipment that facilitate effective teaching and learning, as well as the 
preparation and scholarship that accompany faculty responsibilities. 

Black Hall houses the Educational Technology Center (ETC). Here, the Multimedia Production 
Lab serves the needs of candidates as they prepare paper-based and digital instruction units. 
Using this labs presentation console system, candidates may practice teaching presentation 
strategies. Candidates and faculty also have access to a production center, where instructional 
materials may be crafted or laminated, and a multimedia production center where stations 
facilitate platforms for implementation of electronic media in the school The ETC also houses 
several print media collections, including children's literature and basal texts. Candidates who 
are placed in a school with English Language Learners may check out text materials written in 
Spanish or that provide parallel narratives in both English and Spanish. The ETC houses one of 
several computer labs on the campus. Computers in the ETC lab are provided as they are for 
other computer labs on the campus and are updated and replaced on a scheduled basis. Tuition 
cost for attending the unit includes a technology fee. 

The CTL includes several locations apart from the campus in Ellensburg. At Edmonds 
Community College and at Highline Community College, the unit has constructed buildings 
where CTL faculty offices are located and where candidates meet for classes. The fact that 
teleconferencing and other electronic means of connecting the Ellensburg with distant sites are in 
place gives evidence that a certain standard of consistency in available technology prevails. 

Recommended Rating - Met  



STANDARD 4: PROGRAM DESIGN 

Conceptual Framework 

Coherence is measured in several ways in the CTL. The constructivist philosophy program goals 
and standards are introduced in the candidates' first courses, and are sequentially reinforced as 
they progress through the program as shown in class syllabi rationales. The assessment system 
was designed using the conceptual framework and candidates' progresses are measured using the 
CTL's online LiveText portfolio system as well as grades. Live Text artifacts and rubrics show 
how well candidates are reaching framework competencies/standards, which are stamped 
electronically and aligned with specific program (e.g., school administration) and state standards. 
Live Text reports and The CTL Assessment and Information System aggregate those data and 
demonstrate to faculty and the administration how well candidates are reaching competency. The 
provided conceptual framework of 2011 begins with a statement of professional commitments, 
dispositions, and beliefs. They are bound together by a philosophy and theme, research and best 
practices. Board minutes of the PEAB show that the program coordinators have revisited the 
conceptual framework and collaborated with candidates and faculty to reaffirm a commitment to 
the theme and philosophy. 

Board minutes also show that the CTL routinely reviews the CTL's conceptual framework and 
standards, and makes assessment and curricular recommendations. Program coordinators and 
department chair meeting minutes of February 2012 confirm that during 2011-12 faculty 
coordinators were requested to review the conceptual framework with their colleagues and again 
assist in updating the review of literature. Competencies, program goals, and objectives were 
reviewed. The 2009 Standards Alignment Matrix shows that the conceptual framework is aligned 
with state goals for P-12 student learning and Standard 5. School administration programs are 
aligned with the knowledge/skills for the ISLLC competencies. As identified in class syllabi, 
faculty include state goals and Standard 5 components (as appropriate) in course syllabi and 
during their assessment of candidate progress in Live Text. The course activities/assignments 
require candidates to align their work products with state goals and standards. Faculty vitae and 
professional organization agendas show that the CTL administration and faculty are invested in 
state, regional, and national organizations to improve education.  

Recommended Rating - Exemplary  

Recruitment, Admission, Retention, and Transition to Field 

The Enrollment Ethnicity Trends document shows that the total percentage of students of color 
for the first fall term has increased. In 2004 the total percentage of color was 17.50 and in 2010 it 
was 23.76. The Action Oriented Program effective March 1, 2011 - February 29, 2012 is 
evidence that shows the strategic plan with the first objective being to “recruit and retain faculty, 
staff, student from minority, underrepresented and other groups within the geographical area.” 
Three of the admissions counselors at the unit are of Hispanic, African, and Native American 
backgrounds. 



The CTL administrator preparation program includes five transitions. Transition I is admission 
and entry: The administration brochure and the school administration and instructional 
leadership online fliers show evidence of admission requirements. Candidates are required to 
have completed a bachelor's degree from an accredited four-year college or university in the 
United States or the equivalent from an institution abroad. Certification candidates must hold an 
approved master's degree from an accredited college / university and a valid initial or continuing 
Washington State Teaching Certificate. Masters candidates must have a minimum of one year 
successful, contracted teaching experience in a K-12 classroom setting. Certification candidates 
must have a minimum of three years successful contract teaching experience in a K-12 classroom 
prior to interning. All potential candidates must have a minimum GPA of 3.0 for the previous 45 
credits. Masters candidates must submit three written references to include their current 
principal. Certification candidates must submit four written references to include their current 
principal and current superintendent. 

PEAB meeting minutes of April 13, 2012, and February 3, 2012, are among others that offer 
evidence of discussion of recruiting and retention of candidates, including recruiting strategies 
and reviewing of applications. 

Transition II is endorsement preparation. As identified in the program completer checklist, 
candidates submit evidence of their basic knowledge of subject matter, pedagogical knowledge, 
and professional knowledge. Candidates are required to demonstrate a grade point average of 3.0 
or better, provide evidence of fingerprint clearance, and complete the college professional 
preparation program. The Principal Internship Handbook supports the requirement that 
candidates must provide assembled evidence and documentation in course work and the 
internship which identifies and adjudicates demonstration/possession of the required skills, 
knowledge, and competencies cited in the ISLLC Standards. 

Transition III is the internship. The Principal Internship Handbook provides strong evidence of 
the requirements that candidates must meet to demonstrate and practice their pedagogical and 
professional knowledge and skills and competencies cited in the ISLLC Standards. During the 
internship, candidates' knowledge is assessed through observations by their building and unit 
supervisors and through personal reflection. Evaluation of a candidate's pedagogical knowledge 
is addressed through observation by their building and unit supervisors, through personal 
reflections, and evaluation rubrics related to the implementation of the PGP. Transitions IV and 
V address certification, exit and graduation follow-up. Documentation in the program 
completion checklist shows that upon verification of completion of all requirements, the 
candidate is recommended for certification by the director of the program. 

Artifacts show the program requirements, progression, and completion is located on the 
Certification Website, in the online catalog, on department websites, and in print materials. 

“Heeding the Call” is a plan that serves the CTL. This document shows the official charge given 
to the committee, as found in the CTL policy manual, and reads: “The Diversity Committee is 
charged by the Executive Board to develop a recruitment and retention plan, which will increase 
the number of candidates of color to approximate the units share of the representative 
proportionality found in the state of Washington. In addition, the Diversity Committee will 



review data regarding curricula, field experiences and clinical practices relative to diversity and 
make recommendations for improvement.” 

Each year recommendations in the plan are reviewed and discussed, and strides are made to 
improve upon what has already taken place. Most recently the CTL sought input from Native 
American leaders in the state and held a summit, “Different Ways of Knowing,” to discuss 
recruitment, retention, and pedagogical practices. The CTL Committee for Admission, 
Recruitment, and Retention (CARR) has the charge of reviewing and recommending policy 
relative to the recruitment, admissions and retention of candidates. Additionally, the CARR will 
consider candidate waivers and adjudicate candidate appeals concerning admission, retention, 
and graduation standards.  

Recommended Rating - Met  

Field Experience and Clinical Practice 

The application for admission shows evidence of communication between the candidate, school 
district, and the CTL. Signatures for acceptance of responsibilities are required from the 
superintendent of the school, PEAB director, and intern. The design and delivery of field 
experiences and clinical practice is a complex process that requires high levels of collaboration 
between the public schools and the university. CTL organizational structures are designed to 
maximize interaction and assure joint decision making with regard to field placement activities. 
Meeting minutes show school partners are included on the CTL Advisory Council, Executive 
Council, PEABs, and the Education Advisory Board. Field experiences are integrated throughout 
the preparation program. Interviews provide evidence that candidates take full advantage of 
opportunities to experience and reflect upon teaching and learning in a culture new to them. 
Required experiences for all candidates include: 40 hours of pre-autumn and a year-long 
internship of at least 540 hours of practical experience, in which at least one-half take place 
during school hours when students and/or staff are present, meeting the standards-based 
benchmarks approved and published by the PESB. As shown in the principals' evaluations of 
interns on the ISLLC standards, building supervisors provide quarterly evaluations on intern 
candidates which are analyzed and presented to the PEAB, as shown in PEAB minutes at mid-
year and end of year. 

Mentors/principal supervisors are instructional leaders. The unit supervisor provides the intern 
and building supervisor with a handbook prior to the onset of the experience. The internship 
handbook identifies expectations and outlines the year-long experience, specifically addressing 
the ISLLC standards. Mentor training is taken place at an intern meeting with supervisors. If the 
mentor is unable to attend the meeting, a unit supervisor will go to the workplace of the mentor 
to discuss expectations seen as evidence from PGP's and agendas from schools outside of the 
unit's campus. The effectiveness of the interns is reviewed by the unit intern supervisor, 
department chair, and PEAB. The Administrative Candidate application packet requires district 
superintendent approval of all intern placements. Records are maintained by the department 
secretary. The department and internship handbooks, course syllabi, and curriculum identify 
protocols, requirements, ISLLC evaluation criteria, and PGP rubrics, among other items of 



importance to candidates. Program requirements, progression, and completion are located on the 
certification website, in the online catalog, on department websites, and in print materials. 

The Principal Internship Handbook and application, as well as interviews, confirm the 
requirements that the internship takes place in an education setting serving under the general 
supervision of a certificated practitioner who is performing in the role for which certification is 
sought. 

Feedback about the program's effectiveness and relevance is sought regularly throughout the 
program through instruments such as the following: Mid-Quarter Interns' Survey on Knowledge 
and Skills and Intern Meeting Evaluation. 

In addition, follow-up surveys [in compliance with WAC 181-78A-255(2)] are sent to graduates 
to determine the extent the program helped them develop the competencies embedded in the 
program. Results of the follow-up studies from 2009-12 provide evidence that candidate 
feedback is collected which addresses the candidate experience in the program with suggestions 
for improvement. Candidates' feedback to the program is taken very seriously. Changes that have 
been made as a result have been improvements to the Live Text implementation, up-to-date 
information about new trends/requirements in our profession (TPEP, Common Core), and the 
shift to online coursework. 

Recommended Rating - Met  

Program and Faculty Collaboration 

Faculty collaboratively complete the annual assessment reports and the unit report is shared with 
all the CTL faculty. CTL meetings are held twice each year, most recently on September 17, 
2012, where faculty from the entire CTL meet to discuss major changes in the field of education 
that have either been implemented or are about to be implemented. Meeting agendas and detailed 
presentation materials provide evidence of this collaboration. 

PEAB meeting minutes show membership of two superintendents, two school principals and a 
co-principal, one elementary school teacher, three faculty members (two voting), and a 
representative from state and federal programs. Among these are members of the Washington 
Association of School Administrators (WASA), Washington Federation of Independent Schools 
(WFIS), Washington Education Association (WEA), and the Association of Washington 
Principals (AWSP). 

The program states that workforce data is used to inform program faculty and faculty at 
university centers to determine where new programs might be located that meet the needs of the 
communities. In 2011, an extension to a current MEd online to meet the needs of the student 
populations was approved as provided in notification and approval forms. School partners are 
included on the CTL Advisory Council, Executive Council, PEABs, and the Education Advisory 
Board. Additionally, P-12 partners participate in grants development that addresses student 
learning and professional development needs. The school administration PEAB membership has 
been described above. Program needs and design solutions are arrived at through collaboration 



with PEAB, department faculty and evaluating data from current and past candidates, building 
supervisors, and PESB. Meeting minutes show documentation of various members. Curriculum 
vitae and professional organization agendas provide evidence that the CTL faculty is actively 
engaged in their professional societies. There are several national board members among the 
CTL faculty. In addition, interviews include examples of program improvement resulting from 
collaboration between faculty and members of under-represented populations. 

The CTL has taken the initiative to transform itself through cultural competence development 
opportunities for faculty and staff. Guest speakers have been invited to speak to the topic of 
“Different Knowing” to guide the institution in responding to and integrating different ways of 
knowing. Additional readings for faculty and staff are located on the unit's website. The first 
professional development workshop (titled Different Ways of Knowing) was held in May 2012.  

Recommended Rating - Met  

Diversity in Learning Experiences 

The CTL employs one-third of the 51 diverse faculty members on campus. Candidates who 
complete their preparation programs at a university center are more likely to encounter 
candidates of color or ethnic diversity because the centers are located in more diversely 
populated areas. To meet the challenges in the area of diversity, the Center for Teaching and 
Learning (CTL) created the Diversity and Equity Committee (DEC). In 2004, the committee 
undertook a major effort to analyze information relevant to the recruitment and retention of 
diversity populations. The results of their work are published in a document entitled; Heed the 
Call to Action – Talking the initiative: Walking the Talk. Further, minutes of the Advisory 
Council Executive Board of January 21, 2011, contain the results of the D & E's 
recommendation that the CTL faculty undergo staff development training in cultural 
competence. 

Candidates reflect on interactions with diverse populations in order to integrate professional 
growth in cultural competency. Data from the Advanced Diversity Proficiency Results of 2009 
show most candidates felt they were adequately or more than adequately prepared in their 
diversity education. Curriculum has embedded multicultural competency in all core content 
courses. EDAD 577 is a course in diversity, and sample projects have been submitted as artifacts 
that show candidate work in under-represented populations. Recommendations of the DEC were 
intended to more closely align the CTL with standards and principles fostered by the state of 
Washington and to cover prerequisite knowledge, content knowledge, pedagogical skills, and 
dispositions at both the initial and advanced levels. Candidates have significant intentional 
interactions with diverse populations including colleagues, faculty, P-12 practitioners and P-12 
students and families. Candidates continually reflect on interactions with diverse populations in 
order to integrate professional growth in cultural competency, and they integrate their cultural 
and linguistic backgrounds into classrooms and internships. 

Another recommendation from the DEC that has been implemented is to solicit, sponsor, and 
host gatherings of educators and organizations dedicated to multicultural and culturally specific 
education. The first professional development workshop (titled Different Ways of Knowing) was 



held in May 2012. As part of reappointment, tenure, promotion, and post-tenure review, faculty 
are required to reflect on their own practices. Interviews provide considerable evidence of this, 
while syllabi confirm the commitment that “both our faculty and graduates should be ‘facilitators 
of learning'”. 

Recommended Rating - Met  

STANDARD 5: KNOWLEDGE AND SKILLS 

Visionary Leadership 

Candidates are required to complete personal, school and district diversity surveys, write 
reflective article reviews, case studies, School Improvement Process Plans (SIPP) and School 
Action Plans (SAP), all of which provide evidence that candidates are knowledgeable of the 
importance of and rationale for a community-shared vision of learning. SIPPS, SAPs, PGPs and 
other internship activities demonstrate candidate's ability to identify the need for, design, and 
implement positive programmatic change to further student learning. 

Recommended Rating - Met  

Instructional Improvement 

Evidence was found in candidate work (SIPPs, SAPs, goal area action plans, and reflective 
analyses) and supervisory evaluations that demonstrate candidate's ability to analyze school 
culture and instructional programs, design and implement culturally relevant interventions and 
instructional modifications. Teaching and Learning (TAL) reflections and artifacts submitted by 
candidates during internships also demonstrate ability to analyze specific school settings, 
determine staff and student instructional needs, and connect professional growth to increased 
student learning. 

Recommended Rating - Met  

Effective Management 

Multiple course syllabi (e.g., EDAD 580, 581, 586) and submitted assignments evidence 
candidates are taught effective continuous analyses of learning environments to judge system 
effectiveness. Internship portfolios contain artifacts that demonstrate ability to obtain and 
allocate resources to support the school vision and SIPP. Candidates' reflective analyses 
demonstrate ability to analyze the effectiveness of the resource management process, and the 
impact of state, local, and employee contracts. Of concern, 35 percent of surveyed graduates in 
2012 felt only “somewhat prepared” in necessary “quantitative reasoning” for their jobs; 
however, in interviews with administration alumni, graduates stated they “felt prepared and 
could be very successful” as a school administrator.  

Recommended Rating - Met  



Inclusive Practice 

Course syllabi (e.g., EDAD 577, 580, 583), and candidate work (including case analyses, 
diversity interviews, and survey reflections) provide evidence that candidates are taught to 
understand the importance of developing/nurturing both family and community partnerships. 
Submitted work during the internship (e.g., SIPPs, Crisis Communication Plans, reflective 
Spring Cumulative reports) evidences analysis, reflection, and formulated goals/objectives 
centered on site-specific school-family-community partnerships designed to further student 
learning. Each candidate, as evidenced by alumni, current candidates, and faculty, is required to 
fulfill a pre-autumn placement prior to their yearlong internship. This is also evidenced in the 
interns and supervisors pocketbook. This internship requires 40 hours.  

Recommended Rating - Met  

Ethical Leadership 

All candidates complete, update and reflect on PGPs, which demonstrate their ability to identify 
needed growth areas, plan pertinent activities, and gather data as evidence that personal growth 
has enhanced staff performance and positively impacted student learning. These PGPs are 
connected directly to professional ISLLC standards, with all standards and strands addressed 
with pertinent goals. Submitted personal reflections give evidence that candidates are able to 
articulate their own personal values and beliefs, and understand career expectations. 

Recommended Rating - Met  

Socio-Political Context 

Course syllabi (e.g., EDAD 580, 589, 586) include readings and assignments that dwell on 
education within different contexts (e.g., social, political, economic, legal). For example, in 
addition to a specific reflection paper on ISLLC Standard Six, candidates analyze legal case 
studies and reflect on their own personal views and the educational impact of legal issues for 
local communities, schools and districts. Final internship portfolios contain evidence of 
candidate involvement with, and reflection on, committee work at local, district and state levels.  

Recommended Rating - Met  
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