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Introduction

The AUAP consortium universities are proud to introduce the new Urban Innovation Online
English Program. The online course offerings are to be held in spring semester for all
sophomore students in the Ul faculty. The English curriculum includes six different classes
offering students a chance to build foundational English skills, as well as learn about,
discuss, and think critically about the US and current global issues.

IES 1, an integrated skills course intended to provide students with a strong foundation for
the TOEIC test. Students will study grammatical concepts, improve their listening skills,
learn test-taking strategies, and have opportunities to have conversations with domestic
student volunteers. IES 2 focuses on presentation skills and pronunciation. Students will
improve their reading, writing, listening, and speaking skills by researching, developing
and conducting presentations. Students will also focus on pronunciation and participate in
partner and group discussions to deepen their critical thinking skills.

In American Studies 1, students will learn about and discuss current American issues
related to culture, history and important American social movements. Main topics include
Native Americans, African Americans, and LGBTQ Americans. In American Studies 2,
students will learn about American culture and history through the study of various forms
of music and media. The focus will be on cultural expression and meaning through music
from indigenous societies through to the modern era.

Global Issues class will help students learn about current issues around the world, how to
understand those issues, and how to possibly solve them. Topics include population
growth, cause and effect relationships, the gap between rich and poor countries
(interconnectedness), sustainability, and human rights. Students will also learn about
individuals who are working to find solutions to global issues.

The final class, Functions of English, will help students learn practical English language
patterns and vocabulary used in a variety of social, survival, and cultural settings. There will
be an emphasis on the language which is used for communication in classes as well as
other contexts with a special focus on settings which often are used in the TOEIC test.
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IES 1 * TOEIC SKILLS

Synchronous Learning:
In week 1, students reviewed basic components of the TOEIC test. The class used Zoom polls
to display questions and allowed each student to answer with their guess. For many, this was
a new way to contribute their answer in a low-risk environment.

One student commented on the importance of the TOEIC test: "It helps me to know where
my skills are at now so I'll know what to focus on for improvement, and it can help me in the
future when | start looking for work and may get to use English."

Students reviewed the 9 basic parts of speech by providing definitions and examples based
on their own knowledge. With a little prompting, they were able to come up with all 9.

In breakout rooms, students practiced identifying parts of speech in partners. Using Zoom
and Canvas, they accessed different activities and worked independently through the
activities. This encouraged both review and accountability.

Week 2 saw students gaining more confidence and increasing active participation. This
week, part 1 warm up gave students a chance to analyze and discuss part 1 questions and be
exposed to the idea of meaning problems. Students learned 9 common meaning problems
used on the TOEIC in part 1 to enhance their ability to recognize these traps and find the
correct answer. With partners, they practiced this skill with some example sentences. At
CWU, students reviewed Parts Of Speech with CWU education majors who prepared mini-
lessons. This gave AUAP students a chance to talk with English speakers their age, practice
conversation, and review their parts of speech. Students learned prepositions of location.

TOEIC PACKET PAGE 7

pnoe, place, o fhicg b W, baik

Asynchronous Learning:

Homework for week 1 included a review of the parts of speech and their meaning. Then,
students’ knowledge was tested through a variety of activities which included correctly
placing words into their correct group, identifying examples in pictures, and listening for
particular parts of speech in a sentence.

Week 2 homework included a review of prepositions of movement with a video (by a
British English speaker for practice with other accents. Link:
https://youtu.be/Rai_E2EjOBw). Students practice/review this by completing a page from
the online TOEIC packet on those prepositions. Additionally, there was a discussion where
the students must demonstrate through a picture/video/drawing 2 prepositions of
movement and two of location. This gives them a chance to be creative in showing their
knowledge and also allows them to practice the skills of uploading files to the discussion.
Last, students completed a Part 1 Listening practice.

You hear:
“A man is writing a paper

You hear

riding a motorcyl

hear:

child is happy.”




IES 1 * TOEIC SKILLS

Synchronous Learning (¥ EEZE) :
$LVERIE. TOEICT X FOEKNLBRREZHEL & LTc. HEXTIFZoomDERMAEE > THR%E
RBAL. FEVBDTHALBANSEZEZSNBELSICLEL, ZLDFEICL>T. URIDLR
WIRIRTHZDEZZEETHI Ccid. #iL WHETL T,

HB3FEIE. TOEICT R FDEBEHRICODVWTRDESICERRNTVWET, THRORINEDEELRD
HhEMBDZENTEZDT, AZEANICHIEEIFVLVODD LD 3 L. EFR., B L TERE%E
FEHORITNIEBEBRL BT ETICHRIDEBVET, |

FEEE. 9IDDEXNAB@AICOVWT. BPOMHBICEDVWTEEREPHZTLANSEELE L . b
LIRI7EITT. 9DDERRIAZIANTEFBZ LA TEE LT,

TLAOTIRIL—LTIE. N—bF—C—HBICRAZRETSHZ% L F LT, Zoom¥Canvas%
FEHLT. BBRB37I9TAETAICFYLYPL. EDF7IT1ETr ZBL TCERBICEEEITL
Fllo CNICED, BELHBIZHomAMESNE L .

F2EEIE. FEIEBEEE DT, BBWICBMTEIESICARDELE, ZOBIE. N—MODT+—L4
Ty 7T N—MOBEZDTL CERmL. BEBEPEZEXHICHMN IS HD E L. /N— R
Tld. TOEICTL LK FHLNZ9DODOHEBELILEKDOMEZEY. ChH5DBEBVR T VR Y ~ZBH
LTELWEXERDITENHEEOE LTz N—hF—C—#&IC. fIXEF->THB L L7
CWUTIE. CWUDHEBREROEMZENIZL vy RV ERAEL. RFAOEZEZTVELE. N
L&D, AERDT VIV 2RE—H—riEL. SFZHZ L. RAEEBIZCHTITEL
feo FToo BFAIZRIBBERAZFZVF LT,

Asynchronous Learning (f8#8) :

FLEEDORE-EIR. MALZOEKROEETLE, TOR. BEBEZELWVLIIL—TICANB. LOFD
BIXZHRT 2. XOFOKEDRAZBMEIWMBEBE, BT ITAET+ZRBLTHFEDEREE
BRLE LT

F2EBEDOBEETIF. BITEXRIABEADEZZETATTVELE (MOT7 I FTHREIT S8
IS AFVZADA YT )y aRE—A—HDEHELEL, U>V:
https://youtu.be/Rai_E2EjOBw) . ) FE&£E. CN5OFIBFAICET 34> 51 Y TOEICOENR
—VERERIEBZ LT, HB EELET, THIC. BPETH. R a2 E->T. BEIOREF?2
DUBADRIBEA2OZ RS RITNIERSAVWE WS T RAv>aYvELELE. Thid. BSBES
DHEFBORXFITRATEIFVYVRATHD, el T4 RAY2a > RICT 7N 2Ty FO-RT3
AFIINZHEBETZCHTETET, REBIC. PERN-—RMOVIRZVIHBBZTVWE LT,

’-‘ -
m_\"‘ z in Progress



IES 2 * PRESENTATION &
PRONUNCITATION

Synchronous Learning:

Students were introduced to the class and given a chance to warm up their English skills by
discussion about their feelings on public speaking and presentations in smaller groups. The
concept of an impromptu speech was introduced and demonstrated by teachers. Students
were given 5 minutes to prepare a short self-introduction. In smaller breakout rooms, they
performed their own speeches for their first presentation and discussed how they felt.

In reaction to their first presentation, students commented, “It was fun!” “l was nervous, but
now | want to do more.”

Students then watched an example speech on kindness. This gave them their first chance to
watch a speech in English, see different presentation stylse and gestures, and test their
listening skill by discussing it afterward.

Week 2 class started by debriefing the homework speech (The Effects of Lying). Students
reviewed the video to highlight good examples of public speaking skills and check for
understanding. Students learned the three messages of a speech (physical, visual, and story).
Then the class focused on gestures. Students had a chance to learn how they add to a
speech, see “American gesture vocabulary,” and try them out.

As a class, students watched an example of an Informative Speech and identified its four
main points as well as the gestures that made it successful. Then, in small groups, students
worked on an activity to add gestures to a simple speech. Each took turns reading the
speech out loud with gestures to practice their skills, the rhythm of a speech, and integrating
gestures.

Asynchronous Learning:

Students watched a second speech about the effects of lying giving by a young girl at a
TedTalk. This again allowed them to practice their listening skills and review the speech as
many times as needed, but it also provided a good model for presentations. They did 2
activities with this.:1. Using EdPuzzle, they answered some questions about the speech. 2.
In the discussion forum, students shared their reaction to the speech and whether or not
they believed that lying can negative affect health. This gave them a chance to exchange
opinions with classmates at their own pace.

When asked, "Did you enjoy this speech?" a student responded: “Yes, | did. Because her
speech is easy to hear and interesting. She used a large gesture and looked at the crowd.
She is so great. | want to use it as a reference.”

Students work on their first formal presentation - the Informative speech. Using the
example from class, they will create a 5-slide PowerPoint and prepare a speech about
what they can see, do, eat, and how to get around in a city they know.

Almost Impromptu

r major?




IES 2 * PRESENTATION &
PRONUNCITATION

Synchronous Learning (¥ EIZZE) :
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AMERICAN STUDIES 1

Synchronous Learning:
In week 1, students were given an overview of the course goals and objectives, and shared
their knowledge of American history and culture through use of an interactive word-cloud
creator called Vevox, discussing musicians, politicians, and places known to the students.
Each word cloud was discussed and students were asked to explain, describe, and give
reasons for why they provided the answers that they did.

In breakout rooms, they were also engaged in open research in small groups to find the
answers to a set of questions designed to help students preview and begin learning about
key concepts and events in American History. Additionally, in small groups, students were
given a list of questions and asked to complete an online scavenger hunt for the answers to
the questions.

During week 2, students were asked in small groups to share and compare their
research/answers for the American Survey questionnaire. In the main room, students then
competed to answer the questions in a Kahoot! Quiz. Students were not provided the exact
choices prior to the Kahoot!, thus making it a bit more challenging! All students did great!

Students were then given the opportunity to learn a bit about the concept of the "American
Dream" by selecting, watching, and discussing a video of their choice. In small groups,
students voted to select one video, watch the video, and then report back to the whole class
what video they watched and what they learned. Students were provided specific questions
to facilitate the discussion.

Asynchronous Learning:

Students were asked to review the course objectives and to continue to look for the
answers to the American History Survey questionnaire. Students were told to prepare to
answer the questions in a quiz for the next class.

For week 2, students were given a set of optional TED-Ed videos to choose from where
they would be able to explore on their own time various, yet important, concepts of
American history, politics and culture.

Students were also asked to participate in an online, Canvas, discussion board where they
were asked to write at least 100 words about key events or concepts they know about in
American history.

Survey of American History

Naoya

yuzuki

10251
12 out of 15




AMERICAN STUDIES 1

Synchronous Learning (FWEEZE) :
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Enter three names of famous politicians from the United States.

georgewashington
donaldjohntrump
abrahamlincoln johnson
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barackobama o bush
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AMERICAN STUDIES 2

Synchronous Learning:

In the first week of class, students were given an overview and started the Native American
music and culture unit. They were put into small groups and played a WordWall activity that
quizzed them over the overview. They also listened to a short lecture on Native American
history and learned new vocabulary words. After the lecture, they worked in small groups to
answer review questions. Finally, they watched a performance video of the Native American
group Ulali. They were also shown a video of the Jingle Dance which is performed at
Powwows.

For week 2 on Native American history and culture, an emphasis was placed on race relations
between Native Americans and European immigrants. Section A watched a clip from the
movie “Dances with Wolves”. In this clip, an American soldier is trying to communicate with
members of a Sioux tribe. The two races work together to understand each other and begin
to develop respect. The students learned vocabulary for this scene and answered questions
in their breakout rooms.

Section B had the same assignment with the same learning objectives; however, they
watched a scene from the movie “Smoke Signals”. In this scene, two Native American friends
are discussing how to be a “real Indian”. The scene is seemingly humorous although it
provides a dark insight into race relations between Native Americans and “white people”.

Finally, Both sections watched a video about Powwows and answered questions. They were
also shown four different types of Powwow dances. They learned that each dance and each
song at a Powwow has a meaning and a purpose.

Asynchronous Learning:

For the first week, students watched a short clip from the documentary "Lakota in
America". Afterward, they answered five questions about the documentary and submitted
their answers through Canvas.

For the second week, students were assighed one Powwow dance to research and will
share what they have learned about the dance on Canvas through a discussion board. This
assighment will be followed up by a group discussion in class next week.

Grandfather, come and toke a look of me.

The commen man, their socred plpe,

I'm hoiding it sending my volce (praying).

1 wish 1o five my life ror the fullest with my refations.
So | send my volee fo oo




AMERICAN STUDIES 2

Synchronous Learning (3ER%E) :
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“This is a [ELM for and giving back
to the and letting the water wash and
clean and the rise. Those are some of
the in the song. Wahjheeleh Yihm... means
| you with me... So...it means let the water
carry you... It's an song for the and
the water as the source...where some of us
put in the ashes as a return to be a spirit!!”

Submit Answers



FUNCTIONS

Synchronous Learning:

The difference between discussions and informal conversation was discussed: discussions
tend to be more serious and tend to be focused on one specific topic. One important
similarity, though, is that both require active listening. You have to listen to the other person
so that you are able to respond effectively and appropriately. Thus, listening and speaking go
together.

Some rejoinders (“that’s too bad,” “I see,” “you’re kidding,” etc.) were reviewed. In general,
these are especially useful in casual conversations.

Useful phrases for more formal discussions were also reviewed—for example, phrases that
can be used to agree/disagree, to express an opinion, to ask for support, etc.

Students listened to several recorded conversations and discussions—several involving the
teacher and former WWU students. These served as models for the AU students. Polls were
used in Zoom to track student comprehension of the listening activities; this is proving to be
a useful technique.

Breakout rooms were used for small group discussions. For example, after reviewing some
basic principles for participating effectively in a discussion, students discussed this question
in breakout rooms: Is social media making the world better or worse?

The synchronous session for the second week was built around the topic of risk-taking.
Discussion and listening practice were related to this topic, and the words “risk,” “risky,” and
“risktaker” were introduced. In relation to the word “risk-taker,” we reviewed the use of the -
er suffix to turn a verb into a noun meaning the person who performs that action:
bake/baker, write/writer, etc.

Asynchronous Learning:

Asynchronous activities consisted of either discussion boards in Canvas or listening
quizzes in Canvas. The discussion board topic for the first week was about what students
wanted to learn from this class. The discussion board topic for the second week was to tell
about something risky that they did in the past. The listening activities were recordings of
discussions among native speakers.




FUNCTIONS

Synchronous Learning (3 EEEE) :
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GLOBAL ISSUES

Synchronous Learning:
One focus of the course during these first two weeks was building rapport and a community
of inquiry.If students can feel more comfortable speaking and giving their thoughts in this
setting the remainder of the class will be more successful. To that end, we spent some time
with students introducing themselves, things they enjoy and telling their stories by showing
possessions that reflect their identity. The foundational content of the class was designed to
get students thinking about their own global perspectives and viewpoints by challenging
their internal images using various maps.

“Today | look about many types world map. First | think | often use the map written in Japan
center, | was surprised to see something | hadn't seen before. For example, America and
Europe are closer than | can imagine.”

“By turning our consciousness to the world, we can know and think about many of the
problems that the world faces.”

“It turned out that what | took for granted was different. It is interesting to see the map from
various perspectives.”

“However, from now on, | thought that | needed to see where | live from a broader
perspective.”

We also studied the definition of global issues and students offered examples. We looked at
the interconnectedness of issues and how certain issues which are connected to many other
issues are considered “high-leverage issues” and in small groups students identified some of
these issues. We looked at the strategy of choosing these issues as a way to amplify our work.
Students also were introduced to their in-class discussion leadership project, in which they
will be bringing a current news story to the class and presenting about it and leading a small
group discussion.

Asynchronous Learning:

In order to check student comprehension and give every student an opportunity to voice
their opinion, students complete a brief weekly written reflection on the topics from class.
In addition, students are watching short videos or completing readings and looking at
graphics and answering questions.

2. Who: Ship owner, Shosi Kisen Kaisha

Ship operators, Evergreen Marine Corp.,
fram Taiwan.

3. When: March 22, 2021.

4. Why: Poor visibility due to sand storm, winds
«and size of ship plus container height.
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